Teaching English through Action

Berty Segal Cook
With contributions by Kirstin Plante



Teaching English Through Action
Expanded second edition, 2020

Author: Berty Segal Cook
Contributor: Kirstin Plante
Copy-editor: Anny Ewing
Design: Arcos Publishers

ISBN 9789490824297
BISAC: FOR0O07000, EDU0O05000, EDU029080
Keywords: TPR, Total Physical Response, ESL, foreign language education

Copyright original text © 1989 by Berty Segal Cook
Copyright expanded second edition © 2020 by Berty Segal Cook and Arcos
Publishers

All rights reserved. No part of this publication may be reproduced, distrib-
uted, or transmitted in any form or by any means, including photocopying,
recording, or other electronic or mechanical methods, without the prior
written permission of the publisher, except in the case of brief quotations
embodied in critical reviews and certain other noncommercial uses permit-
ted by copyright law.



Welcome

About this book

Teaching through TPR with this book
How to encourage natural speech
Pictures, homework and testing

A note on doing TPR in online classes

Unit 1 - Body parts and classroom items
General Observations

Target Vocabulary Lessons 1 -7

Lesson 1 - Stand, sing, and sit

Lesson 2 - Head and shoulders

Lesson 3  Point to your leg

Lesson 4 - Happy skipping

Lesson 5 - Elbow on the table

Lesson 6 - Pick up your pencil

Lesson 7 - Review Lesson or Test

Unit 2 - Body parts, colors, and numbers
General Observations

Target Vocabulary Lessons 8 - 17
Lesson 8 - Dance, smile, and frown
Lesson 9 - Rub your stomach

Lesson 10 - Frown with your eyebrows
Lesson 11 - Write and erase

Lesson 12 - Fold a big paper small
Lesson 13 - From the bottom to the top
Lesson 14 - Red, blue, and yellow
Lesson 15 - Three orange books
Lesson 16 - Run with a pink box

Lesson 17 - Review Lesson or Test

Unit 3 : Toys, forms, and some math
General Observations

Target Vocabulary Lessons 18 - 31
Lesson 18 - Turn on the lights

Lesson 19 - Push and pull

Lesson 20 - Close your eyes

Lesson 21 - Tea in the play house

Table of Contents

10
14
22
26

27
28
29
30
31
32
33
34
35
36

37
38
39
40
4]
42
43
44
45
46
47
48
49

50
51
52
53
54
55
56

Lesson 22 - Shake that rocking horse
Lesson 23 - A wagon in the sandbox
Lesson 24 - Make a circle

Lesson 25 - Four fingers and a laugh
Lesson 26 - Under the sink

Lesson 27 - Knock on the door
Lesson 28 - Clap your hands

Lesson 29 - Count to nine

Lesson 30 * Subtract four blocks

Lesson 31 - Review Lesson or Test

Unit 4 - School staff, family, and clothing
General Observations

Target Vocabulary Lessons 32 - 42
Lesson 32 - Pretend you're a teacher
Lesson 33 - The tall principal

Lesson 34 - Take off your jacket

Lesson 35 - Buttons and ties

Lesson 36 Zip and unzip the boots
Lesson 37 - Pajamas under an umbrella
Lesson 38 - Hugging a sad baby
Lesson 39 - Next to my grandmother
Lesson 40 * An earring in your left ear
Lesson 41 - Overalls in the bag

Lesson 42 - Review Lesson or Test

Unit 5 - School building and grounds
General Observations

Target Vocabulary Lessons 43 - 50
Lesson 43 - A walk through the school
Lesson 44 - On stage in the cafeteria
Lesson 45 - Roll across the field

Lesson 46 - Slide, swings, and bars
Lesson 47 - Drinking from the fountain
Lesson 48 - Blow the whistle

Lesson 49 - Crying over a balloon

Lesson 50 - Review Lesson or Test

57
56
59
60
61
62
63
64
65
66

67
68
69
70
71
72
73
74
75
76
77
78
79
80

81
82
83
84
85
86
87
88
89
90
91

Table of Contents

33



Unit 6 - At home

General Observations

Target Vocabulary Lessons 51 - 63
Lesson 51+ Your socks in the dryer
Lesson 52 - Between clock and radio
Lesson 53 + Sweep the floor

Lesson 54 - Watch the lamp

Lesson 55 - Wide and narrow
Lesson 56 * Soap in the bathtub
Lesson 57 - Brushing hair and teeth
Lesson 58 - A bathing suit in the oven
Lesson 59 - Water from the pitcher
Lesson 60 - The bowl or the plate
Lesson 61 -+ A hammer in the garage
Lesson 62 - Go up the ladder

Lesson 63 - Review Lesson

Unit 7 - Food

General Observations

Target Vocabulary Lessons 64 - 73
Lesson 64 - Eat eggs

Lesson 65 - Cut the carrots

Lesson 66 - A pumpkin on the floor
Lesson 67 + Hot dogs and ham
Lesson 68 - A little bit of mustard
Lesson 69 - Pass me the peanut butter
Lesson 70 - Cherries on an empty plate
Lesson 71 - An orange orange

Lesson 72 - Cup cakes and pie

Lesson 73 - Review Lesson or Test

Unit 8 - Basic concepts and review
General Observations

Target Vocabulary Lessons 74 - 84
Lesson 74 - Set your clock

Lesson 75+ In the middle of the room
Lesson 76 Another half

Lesson 77 + The first is the last

Lesson 78 - Almost ten past one
Lesson 79 - At 2 o’clock you will jump
Lesson 80 + Show me something that...
Lesson 81 - Always on Wednesday
Lesson 82 - Shoes that are not together

Lesson 83 + Crayons that are the same

4 Teaching English through Action

92
93
94
95
96
97
98
99
100
101
102
103
104
105
106
107

108
109
1o
m
12
113
14
15
1né
17
18
ne
120

121
122
123
124
125
126
127
128
129
130
131
132
133

Lesson 84 - Review Lesson or Test

Unit 9 - Animals

General Observations

Target Vocabulary Lessons 85 - 93
Lesson 85 - Pat your pet

Lesson 86 - Fly like a big bee

Lesson 87 - A thin horse and a turkey
Lesson 88 + The fish you didnt throw
Lesson 89 - Several turtles and a tiger
Lesson 90 - The smallest elephant
Lesson 91 - A lot of kangaroos
Lesson 92 - The eagle that doesn't fly

Lesson 93 - Review Lesson or Test

Unit 10 - Professions

General Observations

Target Vocabulary Lessons 94 - 102
Lesson 94 - Give me some medicine
Lesson 95 - Call the plumber

Lesson 96 - While you catch the letters
Lesson 97 - A police motorcycle
Lesson 98 + A cook and a baker
Lesson 99 - Drive your truck

Lesson 100 - Paint a spaceship
Lesson 101 - You're a musician
Lesson 102 - The dancer’s shoes

Lesson 103 - Review Lesson or Test

Appendix A
About the authors
Acknowledgments

134

135
136
137
138
139
140
141
142
143
144
145
146

147
148
149
150
151
152
153
154
155
156
157
158
159

160
171
172



Welcome

Welcome to this second edition of Berty Segal Cook’s Teaching English through
Action! Like many other language teachers, you may be looking for a way to in-
clude more movement in your beginner’s classes. If youre an acquisition-driven
language teacher, your lessons probably are already very dynamic and interac-
tive. However, movement and physical activity may be less explicitly included,
even though you are aware of the positive effects that movement has on learn-
ing, language acquisition, and the attention span of your students.

The Total Physical Response approach offers an easy and enjoyable way to make
use of the advantages of using movement when acquiring a new language. It was
originally developed to be a complete teaching method in itself, and can still be
used as such. However, with the development of comprehension-based approa-
ches that focus on language acquisition rather than the study of grammar, many
teachers now use TPR as one element of their acquisition driven curriculum.

With the publication of this second edition of her book, I wish to honor Berty
Segal Cook’s invaluable contribution to the world of comprehensible-input-ba-
sed language education. Berty is one of the grand masters of TPR, and she has
personally trained many of the original TPRS/CI teachers who have inspired
so many of us, like Shelley Thomas, Jason Fritze, Elizabeth Skelton, Linda Li,
Karen Rowan, and Ben Slavic.

My personal reason for wanting this book to become available again is that I had
a hard time learning how to use TPR when I was teaching adults through com-
prehensible input. I felt the need to have my students move more but could not
make it work other than in very short brain breaks. That’s why I wanted to have a
guide that would take me and my colleagues by the hand and give us a firm basis
on which we could develop our own style and practice of TPR.

Berty Segal Cook wrote this book several decades ago, when she was active as
a teacher trainer. I have collaborated with her to create this updated expanded
teacher’s manual, so that a more dynamic way of language teaching is once more

within reach of every language teacher. I hope you’ll enjoy teaching with it.

Kirstin Plante

Introduction 5



About this book

Teaching English Through Action is a comprehensive guide with daily lesson
plans implementing the Total Physical Response approach to English as a
Second Language. It is an excellent tool for teaching beginning and interme-
diate students of any age level. Total Physical Response (TPR) is basically a
right-brained approach to second language acquisition. This strategy has been
developed, extensively researched and popularized by Dr. James J. Asher,
emeritus Professor of Industrial Psychology and former Associate Dean at San
Jose State University. The intent of Dr. Asher’s method and of this program is to
“pre-tune the student with a high level of listening skill so that [they] will have a
perceptual readiness to make a graceful, non-stressful transition to speaking the
language.”

This Teacher’s Guide consists of ten units organized thematically around useful

vocabulary for conversational English. Each unit contains:

« Target vocabulary: this is an overview of the words which will be taught via
commands in the succeeding group of lessons.

« Individual lesson plans: a step-by-step detailing of exactly which commands
are to be presented. TPR is a euphoric experience for both teachers and stu-
dents, and it is necessary to have very well-planned commands at your finger-
tips in order to remain “in command of the situation.” (Pardon the pun.) With
these specific directions you will have control as well as enjoyment.

« Review lesson: this is a review of the vocabulary of the entire unit. This lesson
should be given orally.

« Record of mastery: in Appendix A there is a grid for recording mastery (or
need for further review) with each Review Lesson. This provides a record of
each student’s progress.

You will note that vocabulary development is very carefully controlled. There
are never more than eight new words or fewer than four new items per lesson, ex-
cept in unit 8, the review unit. Each new item appears inside a command several
times during the first presentation; then again in the following lesson, in the
Review Commands and in further lessons and units. There is actually a tremen-
dous amount of drill, but what makes the drill unapparent, and therefore not
tedious, is that the words are constantly being recombined in new and different
commands. Thus, you can drill ad nauseum and never feel nausea.
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The Total Physical Response approach

The Total Physical Response approach is based on the concept that language
acquisition can be greatly accelerated through the use of kinesthetic behavior
or body movement. Dr. Asher has researched and documented this approach
for many years. It is one of the most researched second language approaches
that exists today. Dr. Asher noted in his early work that young children without
schooling easily comprehend and utter thousands of sentences in their mother
tongue, but both high school and college students, under professional teachers,
find the process of second language learning a stressful and often discouraging
experience. Asher presents solid evidence to support his theory that we have
been largely unsuccessful in teaching second languages because we have over-
looked natural language learning sequences which are clearly successful in first
language acquisition. The TPR strategy is based on the model of how children
acquire their first language.

Commands are a natural model

Asher states, “Adults [....] in first language acquisition, manipulate children’s
physical behavior by a massive number of commands. The infant becomes ready
to talk only after many months of moving in response to gentle directions from
adults. [...] This is nature’s model for learning additional languages. Children
acquire listening skill in a particular way. [. . .] There is an intimate relationship
between language and the child’s body.”

Listening precedes speaking

In first language acquisition, listening skill is far in advance of speaking skill. For
instance, it is common to observe young children who are not yet able to pro-
duce more than one-word utterances demonstrate perfect understanding when
an adult says, ‘Run to Grandma and give her a kiss.” Asher noted that, “as far
back as 1935, teams of investigators such a Gesell and Thompson or Biihler and
Hetzer have reported that when children learn their first language, listening
comprehension of many complex utterances is demonstrated before these child-
ren produce any intelligible speech.”

Asher infers from his observations, “It may be that listening comprehension
maps the blueprint for further acquisition of speaking.” Dr. Tracy D. Terrell,
who co-authored The Natural Approach and co-developed several language
textbooks based on this approach, agreed: “The listening comprehension skill is
basic. The first step for a language learner is to comprehend the essential idea of
what is being said to him.”?
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Implication: Understanding
should be developed through
movement of the student’s
body. The instructor can utter
commands to manipulate
student behavior. Most of the
grammatical structure of the
target language and hundreds
of vocabulary items can be
learned through the skillful
use of the imperative by the

instructor.

Implication: Understanding
the spoken language should
be developed in advance of

speaking,.



Implication: Do not attempt
to force speaking from
students. As the students in-
ternalize the target language
through understanding of
whatis heard, there will be a
point of readiness to speak.
The individual will sponta-
neously begin to produce

utterances.

Implication: We must be
careful not to rush students
into reading and writing
before they have had ample
experience with listening and

speaking,

Speech emerges naturally, errors are natural

The third element in first language acquisition is: speech emerges naturally in
the first language; it is not forced. Asher noted that in second language training,
when speech has been forced before the student was ready, the stress that was
caused by this impaired, rather than enhanced, learning. Dr. Stephen Krashen,
professor emeritus at the Department of Linguistics, University of Southern
California, has come to the same conclusion. He states his strong support for an
early ‘silent period’ in which the student receives comprehensible input, without
the stress of having to produce speech. He emphasizes that anxiety strongly
affects language acquisition: “The lower the anxiety, the greater the language ac-
quisition [...] For language acquisition, the anxiety level has to be zero. Anxiety
blocks input.”

When speech emerges, it will naturally be imperfect, with many distortions in
pronunciation and errors in grammar. The teacher must have patience, accept
these errors and strongly limit error correction, knowing that, at the begin-
ning stages of speech production, the most important consideration is whether
communication is taking place. Krashen agrees. He states, “Error correction is
actually harmful, because it raises the anxiety level.”

Asher states, “Remember, when the student begins to speak, the individual’s
entire attention is directed at trying to produce, and so the student cannot
attend efficiently to feedback from the instructor. This feedback should not in-
terrupt a student in the middle of an attempt to express a thought. The feedback
should be modified by a wide tolerance for errors. The instructional goal should
be uninhibited communication that is intelligible to a native speaker. We want
students to talk and talk and talk. Eventually, they can be fine-tuned for more
perfect speech.”

Asher stresses that speech production during the expressive stages is a natural,
developmental, and spontaneous reaction to the internalization (which takes
place during receptive stages) of the target language’s ‘code’. In other words, the
distortions are a necessary aspect of the early stages of speech development and
they will be reduced over time, just as errors are reduced, with time, in produc-
tion of the child’s native language.

Reading and writing come after listening and speaking

In first language acquisition, reading and writing are not required of children
until they have had five years of listening experience and at least three years of
speaking experience. This implies strongly that it is necessary that we not rush
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children who are learning a second language into the reading and writing of that
language. The natural progression of language acquisition and proficiency is: (1)
listening, (2) speaking, and (3) reading and writing.

In implementing these concepts, this new program provides 103 detailed
listening/receptive lessons and a developmental speaking/expressive plan. The
program removes stress because: (1) The student is required only to respond
physically to commands, which most students enjoy doing, and (2) The student
is not required to speak until they feels comfortable about expressing themsel-
ves. Most students begin speaking after approximately 8 to 10 hours of liste-
ning/receptive lessons. It is very important that the student be allowed plenty of
time for this receptive learning. When the student finally does express themselves,
it has meaning to them, and the process is enjoyable.
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Unit 1 - General Observations

When using this book, you will combine the actions from the vocabulary list
with the nouns, adverbs and other words to form a great variety of com-
mands. The commands in this book are meant as a starting point for you, to
give you an impression of the commands that are possible with these words.
Feel free to replace any vocabulary items that are irrelevant to your students
with other, relevant words. You are also free to make your own combinati-
ons, always keeping in mind not to add too many new words at a time.

Tips when giving commands

« Read The basic procedure and The very first lesson on page 12 before you
start.

« Repeat and keep changing the order of commands, always in an unanti-
cipated order. Also, keep changing the groups you give commands to.

« Keep your commands ‘clean’! This means, model only what your com-
mand says to do. If, as you command “Touch your arms,” you also inci-
dentally scratch your leg, you will see your students respond by touching
their arms and scratching their legs.

Listening only
In this first Unit, the students are not expected to speak. They only listen
and perform the commands you give them.

Props

Make sure you've collected all the classroom items that are needed before
you start a unit, so that students have the necessary materials to follow the
commands. Students can help you collect these items as early homework
assignments, see page 13 for suggestions.

Teaching English through Action



Unit 1 - Target Vocabulary Lessons 1 -7

These vocabulary items are to be taken as building blocks for acquiring structu-

res, rather than items for memorization. What is important is for learners to have

repeated exposure to the structures and the high frequency verbs. Therefore,

please only use the nouns, objects, and items that make sense for your classroom

and your students, and feel free to limit the number of items. The scripts for each
The vocabulary items are lesson are designed to give you ideas and inspiration; they do not need to be
given in singular, but will be followed literally.

used in both singular and

plural. When you use a plural
form of the noun, make sure Actions Nouns Nouns Other
to put up 2 fingers to indicate
‘more than 1’
hop arm knee and
jump ball leg around
pick up book marker down
point to chair mouth happily
put chest nose my
sing desk pen on
sit door pencil to
skip ear shoulder up
smile elbow table your
stand eye toe
stop finger window
touch foot
turn hand
walk head
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Unit 1 - Lesson 1

Stand, sit and sing

The basic procedure

1.

Command and model with: 2-3 students / the entire group / 3—4 or 4-6
others / an individual volunteer.

Command without modeling and the whole group responds / small groups
of 2-3 or 4-6 respond / an individual volunteer responds.

Combine old and new commands and model.

Recombine old and new commands without modeling.

Commands

32

Stand.
Sit.
Walk.
Turn.
Stop.
Sing.

Repeat, and keep changing the order of commands, for example:
Stand... Sit... Stand... Sit... Stand... Walk... Stop.

Walk... Turn... Sing... Stop... Walk... Sit.

Sing... Stop... Sing... Turn... Turn... Walk... Sit... Stand.

Also, keep changing the groups commanded. Command groups of 2-3 students, 4-6 others,
the whole group, back to 3-4 others, always in an unanticipated order. When groups do not

know when and if theyre next to perform, the listening is much keener.

Note: In a longer session or when working with older students, you will be able to cover
more than one lesson during one class session. A session may include 2 or 3 lessons. Do
not proceed to the next lesson until most or all of the students are demonstrating confident
and automatic physical responses to your commands. It is very important not to proceed too

rapidly. You want this first session to be a complete success!

Teaching English through Action

The Commands section
provides you with a guided,
controlled network of com-

mands.



Spend the first part of every
lesson with the Review com-
mands. Repeat these Review
commands until students’
hesitant movements become

confident movements.

Iftouch does not feel ap-
propriate in your classroom
setting, you may use point
to in this command series
and throughout the book.
Also keep in mind that there
will be many variations of
touching taboos in different

cultures.

Unit 1 - Lesson 2

Head and shoulders

New words

smile, touch, your, shoulder, head, eye, ear, nose, mouth

Review commands

Stand.
Sit.
Walk.
Turn.
Stop.
Sing.

Commands

Touch your shoulder... Touch your head... Touch your shoulders.
Touch your head... Touch your nose... Sing.

Touch your nose... Stand... Touch your shoulders.

Smile... Touch your eye... Touch your ear... Sing.

Sit... Touch your mouth... Stop... Touch your shoulder.
Stand... Touch your nose... Touch your ears... Smile.

Sit... Turn... Sing... Touch your mouth.

Stand... Turn... Touch your eyes... Smile.

Walk... Sing... Touch your ear... Turn.

Sit... Walk... Stop... Turn.

Walk... Stop... Smile... Touch your head... Touch your mouth.
Touch your eyes... Stand... Sit... Touch your shoulders.

Units and lessons
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Unit 1 - Lesson 3

Point to your leg

New words

jump, point to, and, on, desk, chair, foot, hand, finger, leg

Review commands
Stand... Sit... Turn... Walk... Stop.
Touch your head... Touch your eyes... Touch your mouth.
Touch your ears... Sing.
Smile... Touch your nose... Touch your shoulders... Sit.

Commands
Point to your nose... Point to your chair... Point to the desk.
Stand... Point to your foot... Sit on your chair.
Touch your feet... Stop... Walk and smile... Jump... Stop.
Point to your leg... Touch your legs... Point to your feet.
Jump... Turn... Stop... Point to your finger and sing.

Touch your hand and your foot... Jump... Point to your feet... Smile.

Jump... Touch your finger and your shoulder.

Sit on your chair... Touch your head.

Point to your desk... Touch your legs... Sing.

Stand on your feet... Jump and stop... Touch your foot.
Touch your head and point to your shoulder.

Novel commands

Sit on your chair, turn on your chair, and point to your mouth.

Sit on your desk, point to your legs, and sing.
Walk on your hands and smile.
Turn your head and touch your ears.
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Students are not speaking,
only listening and perform-
ing They are internalizing
the target language through

understanding what is heard.

You will say strings of actions
that are separated by “.." one
at a time as the students do
them, giving your students
time to process each action
before continuing to the next

one.

The Novel commands rein-
force vocabulary via humor
and serve to test comprehen-
sion as they recombine earlier
vocabulary with newer words
and actions. Here, you may
encounter longer strings of
action without a pause, where
you ask your students to do
more than one thing ina

single sequence.



Unit 1 - Lesson 4

Happy skipping
New words
Kindergarten children have skip/hop, put, up, down, happily, table, chest, arm
difficulty skipping, so if you
teach kindergarten children, Review commands
use hop instead of skip. Point to your chest and your shoulders.

Touch your head, fingers, hands, and arms.
Jump... Sit on your desk... Stand... Sing and stop.
Walk... Turn... Jump and Stop.

Touch your feet... Smile happily.

Commands
Skip/hop to the wall.
Skip/hop to the table... Skip/hop to your chair.
Skip/hop to the wall... Touch the wall... Turn... Skip/hop to the table... Point to
the table.
Touch your chest... Touch your arm... Sing and smile.
Skip/hop happily to the chair... Walk to the wall.
Point to the desk... Point to your chest... Put your hand on the table.
Point up and point down... Jump up and down and smile happily.
Skip to the wall... jump up and down... Stop... Turn your head.
Put your head down... Put your arm up and down.
Put your arms up... Sing... Put your arms down.
Point up to your eyes... Point down to your foott.
Put your hand on your chest... Put your arm on the table.
Skip/hop to the chair and put your hand on your head... Touch your feet.

Novel commands

Let them enjoy trying to put Jump to the chair... Skip happily to the table... Put your nose on the table.
both their feet on the wall, Put your chest on the chair and point to your shoulder.

knowing they can't do it from Sit on the table... Stand on the table... Point to your ears.

astanding position. Some Put your feet on the wall and walk on the walll.

may find a way to do it (lying Put the chair on the table and put your fingers on the chair... Turn the chair.

on the floor, for example).

Units and lessons 35



Unit 1 - Lesson 5

Elbow on the table

New words

R

my, around, elbow, knee, window, door

eview commands

Walk happily to the chair and the table... Touch the table and the chair.
Point to the table and the wall... Point to your ears and touch your legs.
Jump to the table... Smile happily... Put your arms down and up.
Skip/hop to the table and the wall.

Put your nose on your hand and sing.

Commands

Touch my desk... Touch your desk... Touch your arm.

Walk to the window and put your hand on the window.

Skip/hop to my table... Walk around my table and sit on my table.
Touch your knee... Touch your elbows... Put your elbow on the table.
Put your arm around the chair... Smile.

Skip around the desk and point to the window.

Point to the door, walk to the door and touch your knee.

Skip/hop around my desk and touch my chair... Touch your elbow.

Put your fingers around your elbow... Put your arms around your knees.
Point to your elbow... Turn around... Sing and jump.

Walk to the door and point down... Walk around the table and point up.

Novel commands

36

Sit on my chair... Stand... Jump to the door and skip to the window.
Put my chair on your desk and smile happily.

Walk around my desk and your chair.

Put your knee on my chair and put your elbow on your knee.

Put your leg on the walll... Touch your head and touch the wall.

Put your hands on my table... Point to your eyes.

Teaching English through Action

Add any body parts or class-
room objects that need to be

reviewed to these commands.



Unit 1 - Lesson 6

Pick up your pencil

New words

pick up, book, pen, pencil, marker, ball, toe

Review commands
Stand up... Sit down... Touch the table and point to the window.
Walk to the wall... Put your ear and your knee on the wall.
Point to my desk, jump and point to my feet.
Jump around your chair... Skip happily around my chair.
Point to your elbows... Put your elbows on my book.
Walk to the door... Turn... Put your arms around your head and sing.

Commands

Point to the pencil... Point to the marker... Point to the book.

Pick up my pencil /pen... Pick up your pencil/pen.

Touch the marker and pick up the book.

Pick up the ball... Skip to the window... Put the ball on the table.

Pick up the chair... Walk on your toes around your desk... Put the chair on
your desk.

Pick up the pencil/pen and the marker... Put the pencil/pen on my chair...
Smile.

Point to your toe... Walk on your toes to my desk.

Pick up the book... Turn the book around and put the book on your chair.

Touch the ball and smile... Pick up the ball and jump on your toes.

Pick up your pencil /pen... Put your pencil down... Pick up your book and sing.

Novel commands

Branch out! Novel combi- Put the book on your head, turn the book, and touch your ear.

nations are fun and provide Put your nose on the pencil and point to your eyes.

instant feedback that the Pick up the book... Put the book on your toes and smile happily.

actions and nouns are being Pick up the book and the ball ... Put the book on your nose and hop to
decoded and understood. the window.

Put the ball on your head... Skip around the table.
Put the chair up and down... Point to the marker... Put the marker on your toes.
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Unit 1 - lesson 7

Review lesson or test

These commands may be used for formative or for summative assessment. Use
them to know what your students understand or as a basis for a grade, according
to your requirements. Assessments are to be given orally. You may copy the test
form in Appendix A to mark each student’s comprehension. At this point, only
listening comprehension is tested, but in a later stage you may use this sheet for
marking other skills as well. See pages 26—27 for more instructions on testing.

1. Stand... Touch your head... Sing.

2. Jump... Touch your shoulder... Sit
on the chair.

3. Touch your eyes... Touch your
nose.

4.Touch your arm... Touch your

hand.

5. Stand... Touch your finger... Sing...

Stop.
6.Touch your legs... Touch your
feet... Jump.
7. Touch your chest... Turn... Stop.
8. Touch your mouth... Turn... Smile.
9. Turn your head.
10. Touch your ears... Walk... Stop.
11. Jump to the desk.
12. Skip to the window.
13. Skip to the door.
14. Walk on your toes to the chair.
15. Point to my chair.
16. Touch the table.

Teaching English through Action

17. Walk around my table.

18. Point up. Point down.

19. Sit down on the book.

20. Touch the pencil/pen.

21. Pick up the ball.

22. Walk to the marker and point to
the marker.

23. Point to my fingers.

24. Point to the book... Touch the
book.

25. Pick up the pencil.

26. Put the pencil down.

27. Put your hand on your head.

28. Smile and turn.

29. Point to my knee.

30. Put your arms around the ball.

31. Touch the door and your toe.

32. Put your chest on the table.

33. Jump and point fo your feet.

34. Sit down, stand up, and sing.

35. Put your hand on your shoulder.
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